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feature article

Reflexivity and ethics
in qualitative research

Researchers and participants in qualitative research
have very different aims, says Dr Ruthellen r
Josselson. Ethics in research relies on 'reﬂexwlty —a
researcher's awareness of the dynamics betwgen
researcher and researched and the ways in which,
consciously or unconsciously, they might influence
material and its interpretation.

any of the dilemmas of qualitative
M research derive from the reality
that qualitative researchers have split
allegiances - to their participants
and to their scholarly communities.
In studies where the data derive from
interviews, researchers need to form
trusting, empathic relationships with
their participants to understand the
experiential phenomena that are at
the heart of the study. Once they have
collected these reports, researchers
synthesise and interpret them in
some way; often, they want to go
beyond the stories their participants
tell. Participants and researchers,
with some exceptions, have different
aims. Researchers, while occupied in
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great detail with their participants’
experience, are interested in

making larger statements that will
contribute to scholarly understanding.
Participants are concerned with their
own experience of the lives they are
living and are seldom interested in
the conceptual matters at the heart
of scholarship. Only in recognition of
this split can we think clearly about
matters of reflexivity and ethics in
qualitative research.

Influencing data

Unlike variable-based, hypothesis—testing
research, where participants’ data are
aggregated anonymously with many
others, participants in qualitative research
are studied as individuals and data are
collected in a highly engaged relationship
with a particular researcher. We do not
Presume some kind of objectivity. Who the
researcher is will in every way influence
the data that are obtained - and we
acknowledge this, This is fundamental to
the idea of reflexivity, a self-awareness
Practice achieveq by directing an
analytical gaze into the researcher's

selfin an attempt to understand the
dynamics between the researcher and the
.researched. Often, reflexivity is thought to
involve awareness of the social locations
of the researcher in relation to the topic

$=whether and how

t:et |::searcher is connected experientially

5 3r0lj|p under study - butit goes

wa);c;r;n th}f as well, Reﬂexivity marks the

e Which th.e researcher might have
Ce, consciously or unconsciously.

and/or the Participant

on the material obtained anq how it
analysed. While often offereq 4., m
suggest ‘objectivity’, in a Positivist
as though one could somehoy femoye
oneself from the research €quationy
noting one’s inescapable involvemep;
reflexivity can enrich the study by Placing
the knower squarely in the context of
the known (Goldstein, in press), Rather
than bracketing the researcher out of the
study, reflexivity involves intersubjective
reflection (Finlay, 2002, 2015) that explore
the intersecting subjectivities of researcher
and researched.

eansty
€nse,

Much has been written about the complex
issues of the power dynamics of qualitative
research. To many scholars, it seems
that the researcher wields power, in that
researchers hold the privilege of writing
the public report. Yet participants havez
great deal of power because they decide
what they will or will not disclose. So-called
member-checking does not solve this
dilemma because the participant can only
verify that they said what the researcher
says they said (a useless waste of time,in
my view); the researcher still hasto take
interpretive authority for interpretation
of the material and that is done froma
conceptual position that participants
cannot occupy. As readers, we get the
researcher’s account of what transpired
in the research relationship and hov t'he
researcher made conceptual senseé of it
The more we know about the reseér
and how he or she intersected wilh the
material, the better we can evaluate the
researcher’s conclusions. &
Research as part ofa relatloe::( ;
The ethical attitude in qualitative ::esﬁ
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U::ltli(cei t:'ﬁtﬂlirapy situation, where the aim is to effect change in the
p pant, the research situation treats the interviewee as the expert

The ethics of a research relationshi 1

“overed by informed consent fosm"‘: (a\;ii";‘ f;h'ca”yl one must ask the participant at interact appropriately with them. This

in my view, often distort and undermi ’ " COnclus|on' of the interview how they means knowing enough about their mores
: ’| ! : errrTme felt about the interview and how they feel and expectations so as not t d

fesearc relationships.) P?chIe C?n give about having their disclosure included in insensitive or intrusive - z 5 appe‘ar “-1 5

informed consent to participate in the the study. o b:: :brlzst:(;nql:::zz:;?f;ggst

those aspects of the world of the participant

research project, but they cannot give prior
one wishes to learn about.

consent to participate in an open-ended Reflexivity requires that researchers

consider their social position with regard to

relationship that is yet to be established.

Ethics relies on reflexivity, which informs the participants (Fine, etal, 2000) Ethically, We cannot foresee all the eventualities in

every aspect of the research, from the fret researchers must also become sufficiently the relationship that will unfold. Therefore,

contact with the participant. What does acquainted with the social and cultural | think, we have an ethical obligation to be
world of their participants to be ableto aware of the implicit aspects of participants’

the research tell the participant when the
invitation for participation is made? What
expectations are created in the participant?

All interviews are interventions. The
encounter itself inevitably has an impacton
the interviewee’s life in the sense that it will
lead to some rethinking or added meaning-
making, as the interviewee, after the
eflects on her or hisown words.
the aim

interview, r
Unlike the therapy situation, where
is to effect change in the participant, the
research situation treats the interviewee

3s the expert, with the task being to effect
change in the researcher’s understanding of
the phenomena of interest. In other words,
the therapeutic situation is constructed

for the participant to learn something;

the research interview is oriented to
the researcher learning something.
Nevertheless, the participant oftenv
the researcher as expertin something

and monitors the reséarcher for his or her
reactions to what the participant discloses.
How does the researcher reflexively monitor
his or her reactions to understand the effect
on the participant? Good interviewers are
adept at encouraging people to reveal
some of the most sensitive areas of their
lives, Interviewers must be sufficiently in
control of their own inner processes, which
they can manage to deal with complexand
painful emotions. Harm can come from

a defensive response by the interviewer,
and this is too often overlooked. On the

other hand, an accepting and sympathetic
articipants’ disclosures may
periences

(Hollway

iews
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Consent to what?

People cannot know at th
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what they are agreeing t0 participate in-
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The research report is

participants but ‘abou
meaning-making

consent - all those unstated expectations
they may have of us - and to manage these
in the dynamics of the relationship we form
with each participant, both during the
personal contact and in our handling of the
material thus obtained.

Role as interpreter

After the interview, after the analysis,
the qualitative researcher then faces
the conundrum of turning away from
the relationship with the participants
to report their findings in relationship
¢ scholarly peers. What had been
ship, an

to thei
an engaged, empathic relation
"|Thou' relationship in Martin Buber's
terms, at this point involves talking about
people literally, behind their backs, I-it’
objectified, and in terms largely unfamiliar
to them. Qualitative researchers are well
aware of the necessity for anonymity and
disguise so that participants cannot be
identified. But participants who read the
published study may be able to identify
themselves. An ethical awareness of
ourselves in the relationship requires

that we write about people respectfully
but also be prepared to assert our role as
interpreters of a phenomenon, of a text,
rather than of a person’s life. Elsewhere |
have suggested that it may be an aspect
of ethics to explain to our participants that
what we write will be only about aspects
of them and may not correspond to their
understanding of themselves - that we are
trying to understand phenomena rather
than the person they feel themselves

to be (Josselson, 2007). The authority of
experience belongs to the participant;

the authority of expertise belongs to the
interpreter’s disciplinary approach.

As an ethical position at this point, we must
be prepared to stay in relationship with

the participant, to explain our purposes as
fully as we can, to make transparent our
choices in as kind a way as possible, and to
be prepared to contain whatever responses
the participant may have (Josselson, 2007).
Although we are unlikely to permanently
or seriously damage anyone through our
research practices, we do run a risk of
hurting their feelings, surprising them or
influencing them (for better or worse).
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not ‘about’ the

t’ the researcher’s

We weigh the moral dilemmas of what
discomfort we may cause against what
potential penefits outweigh the risks of

harm.

Giving voice and decoding

some qualitative researchers regard

their research goals as ‘giving voice’
to their participants, making use of a
hermeneutics of restoration; others frame
ecoding’ the texts

their projects as ‘d
ther level

of their interviews at some O
of understandingin 3 hermeneutics of
demystification (Josselson, 2004). Those
whose researchis designed to ‘give voice’
conceive their role as being a collaborator
and a conduit, and struggle with the
problems of faithful representation of the
experiences of their participants. Others,
in order to advance knowledge, make
interpretive efforts ata conceptual level,
excavating the intention and meaning
behind appearances (Hollway and
Jefferson, 2000; Hoskins, 2000; Moustakas,
1994). These researchers, whose designs
involve analysing unconscious of socially
constructed processes latent inthe

text, struggle with the ethical problems
of interpretive authority (Chase, 1996;
Holloway and Jefferson, 2000; Hoskins,
2000; Moustakas, 1994). Both groups of
researchers can only report what the text
says to them (Gadamer, 1975), embracing
the unfinalisable nature of meanings.

The meanings we derive from a text are not
already there in the participant. But | think
that we sometimes get confused about
this. It is hard to escape our embeddedness
in a modernist, realist worldview - a
worldview we can cognitively disown but
still often emotionally rely on to ground
ourselves. It may seem to qualitative
researchers that they are ‘finding’
meanings rather than producing them

(see Gergen, 2009). Truth is primarily a
matter of perspective, as the philosophers
of hermeneutic science have argued. It is
our interpretive framework that structures
understanding and this requires our
reflexivity.

The ethical attitude in the report resides
in the researcher’s clarity that the report
is the researcher’s understanding or

interpretation of the text (Josselsop
2011). The inherent ethics of qualitat,iv
research lies in the resolute hOnesty 0:
the researcher’s reflexivity, which st ate
clearly the biases, aims and positionip, : f
the knower, and the circumstances un?j:
which the knowledge was created, wi, r
the researcher taking full responsibility fo
what is written. From this point of viey, lh:
report is not ‘about’ the participants bl;t
‘about’ the researcher’s meaning-making,

Reflexivity requires a clear-eyed view of
the dialectic between connection and
otherness, between the relationality of
the interview and the disconnection of the
interpretive process, between theillusion
of objectivity and the equally pernicious
illusion that we can fully represent others’
subjectivity. What we can dois to recognise
the relational dynamics at each stage of
the research process and, ethically and
reflexively, try to understand and reporton
our work transparently and fully.
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feature article

Writing, telling, listening,
reading, seeing:

the creative use of self in
research by working with
memories and images

Memories can help researchers access and develop
new knowledge about where they are in research
and in life, says Mona Livholts, who provides practical
guidelines on memory work for practice.

Memories are often actualised

in the research process, but
seldom acknowledged as ‘material’ or
clues’ to trace how we are part of the
discursive story worlds that we study
(Livholts, 2015: 163).In this article, |
turn to the method of memory work
to outline a textual and visual practice
of remembering as a means of making
creative and reflexive use of self in
research. | will propose that working
with memories and images can help
researchers develop new knowledge
from the perspective of their situated
location in research and life.

This article is inspired by my own use of
memory work in the study of welfare, media

Mona
Livholts is
Associate
professor of Social
Work in the
Department of
Social and Welfare
Studies at Linkoping University, Sweden,
and Coordinator of R.AW. The Network
for Reflexive Academic Writing
Methodologies. The main focus of her
work is emergent writing
methodologies, discourse and narrative
methods, and artistic research
processes.

The Psychotherapist

studies and the gendering of space (Livholts,
2001/2011, 2007, 2008, 2012) and as aleader
of writing groups across disciplines. It will
emphasise the process of working with
memories and images through using the
technologies of writing, talking, reading,
listening and seeing in order to create ‘mo(ve)
ments’, as Davies and Gannon (2006:7) putit.

The memory work method
Memory work emerged inthe 1970sin
y when Haug et al (1987) developed

German,
roups to

a collective strategy in women’sg
work with questions of knowledge, sexuality
and the body. The method involves several

steps, including writing, reading, common

discussion and analysis.

ol in memory work.
ations allows for the
y noticed in the

Writing is a central to
Writing about specific situ
recollection of what is rarel
flow of eventsin everyday life. It also allows

us to cross the traditional science-literary
divide. The growing field of memory work is
interdisciplinary and diverse (Onyx and Small,
2001; Hyle, et al, 2008). It includes emotion
(Crawford, KippaX, Onyx, Gault and Benton,
1992), education (Ingleton, 1999) family,
fatherhood and motherhood (Widerberg,
2010; Pease, 2008), health studies (Koutroulis,
2001), social work (Fahlgren, 2009) and tourism
studies (small, 1999).

Collectiveand poststructuralist forms of
memory work occur in the edited collection
Doing Collective Biography (Davies and

Gannon, 2006), where the conceptualisation

‘collective biography” marks new attempts to
work with memories as mo(ve)ments in the
creation of discursive meanings and selves.
The becoming of selves is emphasised in
different projects by Davies and Gannon
(2006). During weekly group sessions,
questions such as ‘becoming schoolgirls’

and ‘feminine characters in fiction’ were
asked. Another example of collaborative
writing is ‘nomadic inquiry’ (Wyatt, et al, 2010,
2011), which reflects a style created in the
intersection of collective biography, writing as
amethod of inquiry and poetic writing. There
is an exciting question of viewer and viewed in
the process of working with memory.

Photos
The work of Kuhn (1995) explores the potential

of photography in memory work. In her book
titled Family Secrets. Acts of Memory and
Imagination, Kuhn looks into images, such

as photographs or film scenes, as ‘pre-texts’
for memories. She describes photographs

as 'triggers’ that promote the practice of
remembering through their role in a complex
pattern of social relations, cultural contexts
and historical moments. By bringing in

the spectator’s agency and interpretative
actin relation to animage, Kuhn suggests
that ‘memories evoked by a photo do not
simply spring out of the image itself, but

are generatedina network, an intertext

of discourses that shift between past and
present, spectator and image, and between
all these and cultural context, historical
moments’ (1995: 14).

For Kuhn, the family album opens up
conflicting interpretations and she argues
that ‘there can be no last word about

my photograph, about any photograph’,
emphasising the open-ended narrative
character of photography. Photographs are
Jike Sontag (2007: 87) describes: pieces inan
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The recommended technique is to write a
memory in the third person to increase your
attention to seeing concrete situations

ongoing history, where ‘one photograph,
unlike a painting, implies there will be others’.

Memory work offers in this sense creative
and reflexive forms of working with written
memories and images to explore tensions
and contradictions relating to knowledge,
power and the self. It undercuts assumptions;
instead of treating an image as ‘evidence’, it
can be interrogated for non-overt meanings,
producing ‘counter-memories’. The longer we
work with and on ourselves, the more adept
we become at retrieving forgotten history.
Stepping back into the past, we embark on a
form of archeology. We discover fragments
of an architecture which we then begin to
reconstruct. (Haug, et al, 1987: 47-48). In the
next section | provide guidelines for working
with memories and images for your own
practice (also see Livholts, 2015: 171-174).

Working with memories and
images - your practice

1. Departures - the working constellation
and the ‘burning’ question

The first aspect to consider is your working
constellation. Will you be working individually,
in pairs or in a group? Working in a group

can help you to gain insights into a broader
spectrum of memories, but it is also a good
practice to work individually. You can, as
acompromise, work at a distance with
colleagues, through email, Skype or any other
medium.

The next step is to choose a question/theme.
Memory work literature advises us to choose
‘aburning issue’, My assumption is that you
already have a 'burning issue’ represented
by your research. If so, | suggest you work
with ‘my research (project). If you don't have
a particular project, choose any question

of interest - ideas for future research, for
instance. If you combine research with clinical
practice, you could choose amemory guided
by ‘my professional practice’,

2. Write your memory and choose or Create
animage

My research (project): choose a memory from
your research studies which represents a
moment with particular meaning for you,

This could be a memory from discussing your
project with others, from reading texts or from

26

fieldwork. Memories will be multifaceted and
setin a variety of contexts and spaces.

My professional practice: choose a memory
from your professional practice - any situation
filled with challenges, difficulties or positive
encounters and outcomes. It might involve
ameeting, conversation or dialogue with a
client, service user, staff or colleagues. My
experience is that scholars benefit greatly
from this exercise, which helps to create
awareness of emotions, communication,
contexts, and institutional and professional
cultures and codes.

Photographic memory from my research and/
or professional practice: choose or create a
photograph (or several photographs) from
your research and/or professional practice
which illustrates a moment of particular
importance. You can choose already existing
photos or you may want to create new photos.
My experience from seminars and workshops
is that scholars bring all sorts of photos - with
or without people, of diverse geographical
sites, views, buildings, schools and institutions,
memorials, personal items and from the
internet.

Technologies of writing, telling,
listening, reading, seeing

Writing and rewriting memories is an essential
part of memory work. The recommended
technique is to write a memory - an episode,
event, moment, scene, action - in the third
person to increase your attention to seeing
concrete situations. Write with as much detail
as possible but limit your text to half a page,
maximum one page. Avoid biographical
information, analysis and interpretation. |
recommend you ‘enter’ the memory and
write with the voice, emotional and sensory
perceptions the memory evokes and to write

inany style you find brings out this voice the
best.

Begin with a simple description of the human
subject/s of the photographs and/or describe
the scene, then write an account from the
position of a third Person. Notall participants
feel comfortable with this distancing
technique. However, | would encourage you
totryitand evaluate the difference. After
working with the other technologies, you can

rewrite your memory or write ney, memorie;
to create a ‘collection’,

The oral practice of talking aboyt Memories
and images extends analytical reflexivity ang
‘movements’. The act of speaking about ang
telling memories to others in the present
actualises and constructs the way they create
meaning today. The voice has 3 particular
subjective and transformative function,
bringing out the ‘sound’ of a memory and
emotions to create context and movement
between time and location - institutiong|
societal or local and global context. ;

Reading memories is a technology
intimately related to writing and talking, and
involves both ‘silent’ reading and reading
‘aloud’. It is a performative act, where past
memory encounters the present practice of
interpretation through seeing and rereading.
If you work individually, read your written
memory aloud and record the reading and/or
ask a colleague or friend to listen. For photos,
begin your reading with a short, detailed
description of the image. Reading aloud
sometimes evokes (strong) emotions. The act
of reading situates the author in relation to
research and academic or professional life and
may challenge university spaces dominated
by mainstream research and practice as
neutral and non-emotional work.

Listening is an important skill in education,
research and professional practice. Listening
carefully to your own memory when writing
it (preferably in the third person) and later
reading it aloud allows you to hearintonations
and nuances and contradictions. The
technology of listening is used to improve
'hearing skills’ to analyse what s said, but also
to recognise silences: what s left out, what
stories are not told.

Seeing implies careful observation of detaill
and interpretation and, particularly in relation
to photographs, creatively engages ina :
variety of ways of seeing, and seeing ?93‘"'
This practice of working with memories
involves ‘viewing’ the aesthetics of written
memories and images. Reflect on youfﬁ'_“k
impression of the detailsin the image. "
about the relationship between viewers and
viewed, why this photograph was takenan
its place related with other photographt:

Summary hod 53
I have addressed the memory work me oeste
creative use of self in research. [ have su99

that memories and images can help “::out herof
researcher develop new knowledge jtisnot
his situated location in research and life.
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so much about ‘having a good memory" as about
practising it. The longer we work with and on
ourselves, the more adept we become at retrieving
forgotten history. We discover, as Haug et al (1987: 47-
48) suggest, fragments of an architecture which
we then begin to reconstruct.
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reviews in The Psychotherapist
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If you would be interested

in writing your own review

of a book that would be of
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want to hear from you.

You can choose any book

re-start infant family
programme for early
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Stella Acquarone

This book is about a new
approach called 'Re:Start’,
developed by Stella
Acquarone, to diagnose
and treat early autism.
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family programme, a
multidisciplinary team
works with the parents
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with the aim to “change
destinies”.

To order a book, or for more information on the full series,
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a listening space for the
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Sigmund Freud noted the
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of the human psyche. So many of
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feature article

A study of black issues
in counsellor training

Dr Isha Mckenzie-Mavinga's study highlights the
marginalisation of black and multicultural issues in
counsellor training and practice. Ultimately, she aims
to open up theory and translate it to fully aware,

inclusive practice.

ver the past couple of decades

Othe interest in multicultural
dimensions of therapeutic practice
has increased, reflecting political
and social change. However, as a
tutor, | have often noticed that black
counsellors and clients do not feel
that transcultural theory has been
sufficiently transferred into practice.
The context of race and racism, for
instance, is mentioned in the literature
and addressed on some training
courses without being integrated
into the general programme. This
suggested gap in counsellor training
became the subject of my research,
‘How do trainee counsellors in Britain
understand concerns about black
issues raised by themselves during
their training or about clients during
the therapeutic process’ (McKenzie-
Mavinga, 2015).

Dr Isha
Mckenzie-
Mavingaisa
psychotherapist
and writer who
has taught
transcultural
workshops at Goldsmiths, University of
London for 26 years. She has also
worked as a student counsellor and
senior lecturer at London Metropolitan
University. She is the author of Black
Issues in the Therapeutic Process,
published by Palgrave Macmillan in
2009, and is currently working on her
next book, The Challenge of Racism in
Therapeutic Practice.
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Expanding methodology

One of the most difficult challenges in
setting up a multicultural study is finding
a suitable methodology to discover new
paths while not perpetuating oppression.

| experienced difficulties applying the
theories at hand because the approach
and focus had not been attempted before.
Qualitative and multicultural theory did
not apply strategies to work on black
issues and | found their use could confine
the method and, if applied dogmatically,
promote Eurocentric inferences. This
supported awareness of the ethical
implications of ‘epistemological power’ and
‘epistemological racism’,

My trouble with finding definitions brought
my own experiences to the forefront. Take
the concept of black issues, for example.
What s it? Where did it come from? Whose
definition? My use of the concept was
derived from my personal and professional
experience as a trainer and black woman.

I used my creative skills as a self-reflective
process and to express the voice that others
sometimes find difficult to listen to.

Creative use of self in research
Without fully realising it, | embarked on

a heuristic multicultural journey that
invoked an emotional response and the
development of new concepts to support
understanding. Taking an active approach,
I designed a study that brought together
research and practice, integrating the study
into my work as a counselling trainer. My
role as black facilitator, tutor, researcher
and ‘insider outsider’ played an important
partin the challenging nature of this study
and as a model for developing safety and
compassion to facilitate the process.

Drawing on a pluralistic approach, the
heuristic process (Mckenzie-Mavinga, 2005,
2006, 2015, 2016) of understanding trainee
counsellors’ relationship with black issues
was explored during training workshops.
The study gave voice to trainee counsellors’
concerns. It encouraged dialogue about
relationships as black people, or with black
peoples, linking to the therapeutic process.
The participants’ narratives demonstrated
the usefulness of shared concerns and

the process of finding a voice, confirming

the emancipatory process of multicultural
research,

Through using my creativity to share my
own vulnerability, | learned how to work
with and overcome my own silence and use
my voice. This helped me become more
aware of the tone and context of my voice
when exploring black issues.

| also became attentive to the context

and hew of my emotions when discussing
racism and the rough edges | encounter
within myself when | am experiencing
oppression. There were times when | felt like
quitting because the job felt too difficult or
scary. | honestly thought that developing a
new discourse that challenged institutional
racism would mean | would die, or that
someone would kill me. It was really just a
fear of unknown territory and how volatile
the theme of racism appears to be. The
poem Invisible (opposite) came out of my
experiences with colleagues in an open plan
office.

Storytelling

Storytelling and oral traditions lie deep
within the heritage of African and Asian
peoples and this proved to be a useful way
of untangling the transformative process of
the study. In Beloved (Morrison, 1988), the
community is silenced when struggling to
support Beloved's mother who abandons
and also attempts to destroy her children.
The community later pulls together because
of their new understanding; healing

takes place through a shared history of
slavery, oppression, mistrust, guilt and
racism. Beloved returns in her broken

state and creates a bridge between fear
and transformation. On the one hand,

she resurrects memories of her traumatic
beginning and the history of white
patriarchal domination and, on the other,
achieves reconciliation with her mother and
the community. Beloved's mother, in her
desperation to save her children from the
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Storytelling and oral traditions lie deep
within the heritage of African and Asian
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of untangling the transformative process of
the study. In Beloved (Morrison, 1988), the
community is silenced when struggling to
support Beloved’s mother who abandons
and also attempts to destroy her children.
The community later pulls together because
of their new understanding; healing
takes place through a shared history of
slavery, oppression, mistrust, guilt and
racism. Beloved returns in her broken
state and creates a bridge between fear
and transformation. On the one hand,
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enslavers, is driven to insanity as she recalls

the terror.

| cannot begin to empathise with anyone
born into slavery, but somewhere in
geloved's story there is something with
which resonate. Having no history of my
father's side of the family, who were freed
slaves, | made my journey to search for his
heritage. This has given me great insight
into the missing parts of my education

and counsellor training. In addition, | have
dlowed myself to transgress the pain of
discovering these missing parts. These
elements of human nature were emerging
themes in the process of the study.

once recognised, can be worked through
and used for personal development. | liken
this process to Jung’s (1980) transformative
concept of ‘alchemy’. When old attitudes,
defences and shadow archetypes become
exposed and new insights are gained, there
is progress and a new discourse arises. To
support these insights, | introduced the
concept of ‘black western archetypes’ that
inhabit racist bits of the collective shadow
and can be made conscious through

ploring individual shadow el of
internalised racism.

Self-challenge, equalities issues and the
needs of both black and white students

Black counsellors and clients do not feel that
transcultural theory has been sufficiently
transferred into practice

Opening a can of worms

The challenging nature of placing black
Issues in the training curriculum opened a
can of worms. Those worms consisted of
questions and concerns about racism as
afeature of students’ lives and therefore
the training of black and Asian counsellors.
This assisted me in devising my research
Question: How do trainee counsellors in
Britain (from any background) understand
their concerns about black issues raised
by orabout themselves during training

orabout clients during the therapeutic
process?

Being both inside and outside the research
félsed ethical concerns about students’
feelmgs about the theme, and if those

Would influence the way | marked their
#sslgnments. | was challenged to find ways
toengage with process that supported
€Mancipation through dialogue, as opposed
1osilence, Students were able to express
Hheirfears about the impingement of racism
Oj the subject of black issues. This created a
bridge from fear to transformation.

E>‘pam‘ling frameworks for
Understanding
S;;::’g“if'“g the powerful feelings
ldovd uring the transformative phase,
i ied the concept of recognition
mned»Whpmcess of p.owerful feelings is
s len the survivor or perpetrator
Pression becomes aware of their
Position n this phenomenon, This process,

The PX‘/(”OIherap.gl

and clients played a key role in the study.
A reconciliation of social history and
transferring knowledge into deliverable
techniques was considered. The study
played a role in creating new social forms
and opening up theory.

Eurocentricism has been challenged in the
process and application of the method, -
particularly in not leaving the responsibility
to black students, or expecting students to
find out about black issues in counselling
outside the training. The question of

how black issues are addressed has

been explored through the process of
understanding students’ relationship
with the phenomenon. The narratives of
established practitioners were also explored
to affirm the research phenomenon of
black issues in training. From this | gained

a broader understanding of their concerns
and a framework for grounding the theory
and creating further data.

Can our narratives transform

knowledge?

| have summarised emerging themes from

this period of immersion, iIIumina}ion ar\d
reflection on the impact of black issues in
training. Responses to the phenomenon
demonstrated that racism needed to

be explored as part of the proces.s ;)f B
understanding black issues. lthe inf tlumf
bove reflects the intensity Of
cess of 2

ents ‘a can of

presenled a !
becoming engaged in the pro!
study that symbolically repres

Invisible

They talk over my head
They lean across my desk
They stand beside me
They ask someone else

They ignore my request
They take it off the agenda
They try to convince me
They say it's my problem

They arrive after me
They stand in front
They cue behind me
They get served first

They turn their backs
They want to shake hands
They gave children guns
They stole my lands

They wounded my heart
They tortured my body
They blinded my heritage
They made the trail bloody

They show their tears
They want compassion
They carve their smiles
They follow fashion

They misinterpret my words
They don't want my opinion
They wear their guilt

They can't see | am broken

They fail to hear me

They want me silenced
They shrink away

They call my power violence

They invite challenge

They leave me on the frontline

They include me when
They want a token

They say show me how
They have their problems
They want it written
They don't want it spoken

They come for my soul
They have already taken
They want me the same
They make me different

They want to be conscious
They want to do it right
They want me visible
They want me out of sight

ISHA MCKENZIE-MAVINGA (2002)
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worms'. Examples of issues that emerged
from students’ concerns are listed below:

My tutor researcher role

The role of the black expert

Issues of fear, safety and finding a voice
Participants knowing and ‘not knowing’
about racism

Differing levels of awareness and
understanding of the meaning of ‘black
issues’.

There was acknowledgement that tutors felt
itwas difficult to do this work with students
when it had not been part of their own
training. My experience was no different to
theirs and at times | felt unsupported. There
seemed to be a lot of intellectualising and
guilt expressed: for example, much attention
given to reasons why they felt that they had
not responded to my numerous requests
for feedback, and why | was the only one
keeping it on the agenda. | reminded them
that they had previously asked whether
they would be able to address black issues
without my presence. Their responses
seemed to support their fears about this
topic. | challenged them to explore whether
they were diluting the issue of racism. | spoke
of operating from their defences and guilt
about the theme. | also encouraged them
by sharing the data | had already collected,
which showed progress. We discussed
the issues of it being my project and how
sometimes individuals get apathetic and

Transcription

uninterested in what seems to belong to
another. | reminded them that they had all
said they were willing at the beginning. | felt
disappointed and impatient, yet | needed
to stay with the process. | sometimes felt

like just leaving it and not challenging or
demanding any more response, but that
would be giving up. | became concerned
about destructive responses and that my
own work might get picked to pieces. | guess
this was a parallel to the students’ concerns
about my response to their work. Another
poem, Transcription (below), evolved.

Writing up the research - having
a voice

When it came to writing up my thesis, an old
pattern of not feeling good enough crept
into my writing and | eliminated my poems,
thinking that they would not be accepted,
even though they illustrated my process.
This is one of the poems that | had written.

Isit here in tears

In fear of abandonment
Patiently waiting
Tuning this scenario

For the voice that fears
To come to me

For this healing complete
That we may be free
But for this life

This world, this family,
This, the voice

I wait patiently

Iface the blank page/yawn, feel hysterical
Laughter and tears beneath the surface
With a prod my chest may exude this mass
Afraid, my pen will cease to flow

I stop to itch my nose/aware of stopping
Stopping may distract attention
i My thinking once curbed,

Can this narrative transform knowledge?
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Holding this pause/this moment in history

A space to unravel, to mind and observe

A cathartic matrix of writhing worms

Each ventricular journey a precious growth
lllumination of new born concepts/routes
Past to future unfolding wisdom and notion

A tapestry of experiences embrace tentatively
Ignite the passion of learning new other ways

ISHA MCKENZIE-MAVINGA (2002/2005)

My supervisor moved me to tears when she
said to me, ‘You are free now Isha, you can
include your poems.’ Being told | was free
was like mirroring freedom that | was about
to give up. Many individuals don't really
accept that they are free; that is why this
work is necessary. We think we are living in a
free country, we believe we are free, but we
are not fully using our freedom. This is why|
introduced the concept of a black empathic
approach - to encourage a shared sense of
celebrating identity and connecting with the
impact of racism.

Informing practice on different
levels

The study transformed my own practice

as a psychotherapist and trainer, first by
maintaining an inclusive approach to minority
issues and gathering knowledge and theory
to support that approach. Second, | explicitly
addressed my availability to explore the
deeper meaning of oppression, racism and
blackissues in training and the therapeutic
relationship. Third, | used ongoing support

to remain aware of my countertransference
responses and of the compassion | had
developed to model the support process.
Fourth, | developed less fear of starting at the
beginning, learning from my mistakes and
asking for and expecting relevant help.
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mental imagery techniques originally
developed for therapeutic purposes could
be usefully applied in extra-therapeutic
contexts such as qualitative research.

Positioning myself

My own interest in developing methods to
shed light on researcher reflexivity began
when | was engaged in my own doctoral
research project. | had had a creative

A student's account

y dissertation research
(Harding, 2015) explored the
client’s lived experience after their
therapist self-disclosed a personal
bereavement. | used heuristic
methodology, wherein | was the
research subject: the experience was
one | had had as a client. For those
unfamiliar with heuristic research,
it involves searching internally to
find the essence of an experience by
accessing both explicit and vitally
tacit or unconscious dimensions.
It requires reflexivity and freedom
of exploration (Moustakas, 1990).
Throughout my research, | checked
in with my image for guidance

reflective practice for many years, based

on using mental imagery to enquire into
my own subjective processes. While doing
research, it felt like a natural development
to apply a similar approach to my project as
ameans of deepening my own reflexivity.

I began with a standard visualisation
exercise of imagining myself standing
in front of a door leading to a room. |

of using imagery

about my process, and also sketched
and wrote about it in my reflexive
research journal.

| first ‘met’ my image in October 2014,
through a guided visualisation led by Val
Thomas during a workshop at The Minster
Centre. Val invited us to identify an image
representing our research project. | was
surprised by my image: a black climbing
frame, with many interconnecting
bars. It was enormous in comparison
to me, reflecting how daunted | felt by
my dissertation. Aspects of the image
seemed immediately relevant to my
research methodology. Its stark blackness
symbolised clarity, and it invited me to
explore and play. However, | felt confused

visualised a plate on the door with the
words My Research Project on it. | imagined
opening the door and walking into an
empty room. Slowly, over the course of

a few visits, an image unfolded of what
appeared to me to be alchemical apparatus.
Tracking developments in this image and
interacting with it over the course of the
project proved very helpful in terms of
understanding how | was implicated in the
research process (Thomas, 2014).

Incorporating the learning in our
training

When the research team at The Minster
Centre began to advocate for more
creative methods (Cotter, 2015), | took

the opportunity to begin to teach this
procedure to the master’s dissertation
students. One of the students, Jo Harding,
gives an account below of her experience
of using imagery that both informed and
transformed her research process.

This example clearly demonstrates the
potential for mental imagery methods to
shed light on the research process. It begs
the question why it has taken so long for
psychotherapy research-practitioners to
explore and develop innovative applications
of this kind - particularly as the discipline
has such a long and rich tradition of
imagination-based clinical applications.
Other therapy modalities have forged
ahead in this regard - one in particular,
art therapy, is currently at the forefront of

by seemingly contradictory elements.
Initially, the solid frame seemed to
represent structure, which reassured me,
as habitually | organise to feel in control.
However, the bars were extremely slippery,
and when | imagined climbing onit, |

was unable to hold on, which frustrated
me. It transpired that my inability to grip
the frame was an important pointer: to
let go of my need for control. In heuristic
research, it is essential to let the phases
unfold naturally and without structure
(Sela-Smith, 2002). Initially, | struggled

to trust that this could happen, and
drafted a timeline for the research stages-
Whilst doing so, | became distracted by
the incessant repetition in my mind ofa
familiar line from Leonard Cohen’s song:
‘Anthem. When | looked up the lyrics,

| discovered another line: ‘forget your
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Why has it taken so long for psychotherapy
research-practitioners to explore and
develop innovative applications of this kind?

cing new modes of enquiry. McNiff
(1998) provides an instructive account of the
development of research in this modality.
Inthe beginning, art therapy research (in
common with other therapy modalities)
was primarily informed by psychology,
with an attendant emphasis on enquiring
intoits therapeutic efficacy. However,
more recently, this research paradigm

has been questioned and new types of
posed that resonate with

embra

research are pro
the artistic process. In other words, art-

making itself is being used as the vehicle
forthe enquiry. It is worth noting that

these developments have been driven

by practutioner—researchers. It has not

been easy to establish these new research
methods. As McNiff (p51) states in relation
toart, It has not been appreciated as a way
of knowing and systematically studying
human experience and other natural
phenomena. This unreflected resistance
tothe use of imagination-based methods
of enquiry is predicated on a long-held
distrust of imagination as a sourcé of valid
information (Thomas, 2016). Despite this
cultural resistance, innovative approaches
toresearch are emerging from this modality
that have the potential to integrate clinical
and research practices as well as influence

perfect offering’ (Cohen, 1992). This felt
like a sign to trust the process instead
of planning it. My climbing frame then
transformed from a fixed to a mobile
object, swaying gently, which felt like
affirmation that | was on the right path-

From then, my frame often changed form.

My image was helpful in overcoming

the greatest challenge | faced during MY
research: trusting my instinct to remai
sole subject and not conduct interviews:

Moustakas (1990), who developed heuristic
fesearch, advocates interviewing to ather

data. Even though some contemporary

writers question the necessity of using co-

researchers (Sela-Smith, 2002), 1 was very
anxious about deviating from the classic
Mathad M imana rancictently indicated

nthe

the wider qualitative research field. Art
therapy demonstrates what is possible
when clinical knowledge and expertise is
creatively applied to research practice.

Concluding remarks

| believe that talking therapies, in particular
psychotherapy, have the potential to
generate similar levels of innovation in
research practice, particularly in relation
to shedding light on the research
process. Imagination-based procedures
are particularly suited to expanding

the repertoire of reflexive methods in
qualitative research - as | hope has been
illustrated through the detailed account
of applying a psychotherapy—informed
imagery-based procedure to research.
Art therapy has shown how practitioner-
researchers have pioneered new modes
of enquiry when they have applied their
clinical knowledge and expertise to

research.
has a great deal more

psychotherapy also
field of qualitative

to offer to the wider
research, and one way ofaccomplishmg

this is to actively foster an imaginative
engagement with research. As withart
therapy, practitioner-researchers can Ieafi
the way through app!ying clinical expertise

edasa round metal receptacle
unflower, as only one

the frame hecame
which pounced

appear
containinga single s

could flourish. Later
a mini-trampoline, on

alone, exhi . Ly
anotherjoining me viaan mterwevs{, f
pounced out of synch and | fell .at n‘sk 0
being crushed by the other. MY instinct

ch, going deeper involves

c resear .
and potentlal

. to discovery
this invo

In heuristi

erground-
atubethat disappeare underg 2
o irationwasto9° deeper

and methods to their own process of
enquiry. Creative experiments such as
these can lead to new ways of illuminating
researcher reflexivity. It is time to embrace
amore imaginative engagement with
research practice in psychotherapy.
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The role of routine
outcomes evaluation in
developing reflexivity
in clinical practice

Dr Biljana van Rijn asks whether psychotherapists
should embrace practice-based research in the
quantitative format of ROE. Can we develop it and

make it our own?

ithin the therapeutic community,

we are noticing an increased
emphasis on routine outcome
evaluation (ROE). ROE involves using
standardised questionnaires inthe
ordinary course of therapy, usually
after each session, to evaluate
therapeutic progress. In the UK, large-
scale ROE is used in IAPT to evaluate
the effectiveness of psychotherapy
for moderate anxiety and depression.
Outcomes are published and used to
create benchmarks for psychological
therapies in the NHS (Glover, etal,
2010; Gyani, et al, 2013; Clark, etal,
2009).

Dr Biljana
van Rijn is
Faculty Head of
Applied Research
and Clinical
Practice at the
Metanoia Institute
in London where she runs a research
centre. Biljana is a TA psychotherapist
and a counselling psychologist. She is
also a clinical supervisor and tutor at the
Metanoia Institute. Biljana has a
particular interest in integrating the
fields of psychotherapy practice and
research and supporting the
involvement of psychotherapists in
research.
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Bridging the gap

Some voluntary and statutory sector
organisations have adopted this
methodology, primarily to demonstrate
their effectiveness and to gain funding.
ROE is, however, an area where the gap
between the therapeutic community,
researchers and policymakers is at its
widest. The majority of psychotherapists
only use it if required by their employer
and don't see it as relevant or clinically
useful. This may put the therapeutic
community at a disadvantage in that

it places them outside the decision-
making process about the provision of
psychotherapy and counselling services.
Reflection from both psychotherapists and
researchers is needed to bridge this gap.

As a psychotherapist and researcher, | have
insight into the issues on both sides. On the
one hand, a body of research indicates that
the reflection we already use in practice
has limits, particularly in evaluating our
own effectiveness. On the other, ROE,
when used mechanistically, doesn’t have
the capacity to develop practice. The

aim of this paper is to present some of

my thinking about gaps in practice and
research in this area, raise questions and
make suggestions for a way forward.

Developing methods of feedback
and evaluation in psychotherapy
Importance of feedback in psychotherapy,
as in any professional activity, seems to

be self-evident. We need to recognise the
impact of our interventions and adapt our
work to help clients achieve their aims.

Therapists have long been alert to this,
and various methods for reflecting on
psychotherapy processes and outcomes
have become embedded in psychotherapy
training and practice. Students are
observed in their practice sessions during
training. Many of them audiorecord their
sessions, and all have supervision and
personal psychotherapy. This suggests
that we already have multiple methods
and skills to assess the effectiveness of our
practice and our abilities.

Unfortunately, research suggests that

this is not as effective as we might think.
Psychotherapists seem to suffer froma
self-assessment bias similar to that found
in other professions. Research by Walfish

et al (2012) found that most of their
psychotherapist participants rated their
skills as above average in comparison to
their peers. They thought that only 3.66
per cent of their clients deteriorated during
therapy, and 47.7 per cent of the sample
said that none of their clients deteriorated.
Similar results have been found in other
studies (Lambert and Shimokawa, 2011;
Lambert, et al, 2002).

Inaccurate evaluations

These evaluations seem to be very
inaccurate when compared to actual
psychotherapy outcomes. Psychotherapy
outcomes research shows that, on average,
across the different therapeutic settings,
only about 40 per cent of clients achieve
clinically significant change and up to 20
per cent deteriorate. In addition, a review
of literature on alliance ruptures shows that
they are far more frequent than therapists
identify or clients disclose (Muran, et al,
2010; Safran, et al, 2011).

The literature on premature endings in
therapy also shows that they are common in
both public services (Pekarik and Finney-
Owen, 1987) and private practice (Mueller
and Pekarik, 2000). Therapists’ skills in
building and repairing the relationship have
an impact on the dropout rates (Roos and
Werbart, 2013). The question that arises

is, how can we realistically assess alliance
ruptures and outcomes in our own practice?

Research like this suggests that we need to
find a way of reviewing or supplementing
ways of reflecting on our practice, even
when dealing with things as familiar as
identifying alliance ruptures, our own skills
assessment or our clients’ need for different
ways of working. As a profession, we might
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have moved too far away from formal

evaluation methods that could have a role

in this process.
What are the difficulties in using

ROE?
Holmqvist et al (2013) address some of the

tensions when using ROE in psychotherapy.
| have frequently heard from students

and colleagues that some of the outcome
measures are not well suited to the practice
of psychotherapy. Instead of aiding therapy,
they are based on the medical model and
seem to suit a political purpose rather than
support therapy. For example, the focus on
anxiety and depression does not reflect a
dinical reality where clients present with
several coexisting Issues. Psychotherapy
formulation is far more helpful in

developing treatment plans and therapeutic
theory is of more help in working with
clients than routine outcome measures

(ROMs)

ROE usually takes place in time-limited
settings. However, long-term and open-
ended therapy, which usually take place in
private practice, do not have ROE protocols
ormeasures suited to this type of work.
Forexample, most of the commonly used
measures rely on calculations of clinical
cut-off scores and are not particularly useful
once clients have moved below the clinical
fange of symptoms, In my experience,
inlong-term psychotherapy, this usually
happens within the first six months to year
of therapy, vihen the more in-depth work
usually starts,

Overmy years of teaching students to use
ROMsin the research clinic, | am aware of
.unease about using questionnaires and
forms, as if this format somehow does not
Sw,[ the culture of psychotherapy practice.
This unease js amplified by fears of being
dssessed and ‘measured’,

Developing reflexivity in ROE

:’a‘;l;moach to developing ROE needs to

' fom a reflection on what we might
gainfrom itin terms of the benefit of
::;i::’ipi"‘g wor'k.with individual clients
the the:qg Cfeéllwt)’ tointegrate it into
e peutic pr?cess. The following are
e .e suggestlons from work at the

Noia Institute,

D
¢Veloping clients’ engagement and
Openness

In
ar:°”‘e Psychotherapy settings, ROMs
only used for evaluating the service.

he P Sychotherapist

by any of the followin
" g problems?
(Use " to indicate your answer)

1. Little interest or pleasure in doing things

PATIENT HEALTH QUESTIONNAIRE-9
(PHQ-9)

o] t ks,
ver the last 2 woel , how often have you been bothered

More Nearl;
Several than half uvnryy

Not at all days the days day

P L O e

2. Feeling down, depressed, or hopeless

3. Trouble falling o staying asleep, or sleeping too much

4. Feeling tired or having little energy

5. Poor appetite or overeating

6. Feeling bad about yourself — or that you are a failure or

have let yourself or your fa mily down
—_——

7. Trouble concentrating on things, such as reading the

newspaper or watching television

9. Thoughts that you would be better off dead or of hurting

yourself in some way

8. Moving or speaking so slowt K
ly that other people could h
noticed? Or the opposite — being so fidgety or rasﬂas: &
that you have been moving around a lot more than usual

0 1 2 3
0 1 2 3
0 1 2 3

0 1 2 3
0 1 2 3
2 T e
B

— e e

FOR ofFICE cCoDng Q + + +

=Tetal Score:

If you checked off any problo;'n- how difficult h:
¥ avo th
work, take care of things at home, or get along with ol’nla.r :::::I.or;" Sk yeus

Not difficult Somewhat
atall difficult
a 8]

A commonly used questionaire; PHQ-9

Therapists do not see the clients’ responses
and are unable to use them in any way.
There is an argument that this gives clients
more freedom to provide feedback but itis
not particularly helpful to the therapeutic
process. Instead, ROMs could support
engagement in self-reflection between
sessions, Completing a questionnaire once

a week between sessions creates a structure

that could assist reflection.

Questionnaires also give an opportunity
for feedback to the therapist without
seeming too personal or rude, which is
a concern for many clients. In this way,
ROMs could help identify ruptures and
attend to the working alliance. Finally,
being able to have a conversation with
a client about therapy, what works and
what doesn’t, has a role in building the
therapeutic relationship and engaging
clients in their own therapy. Openness
about negotiating the aims of therapy

Very Exty
dimcun aificut
— 2

and ways of working has been an integral
part of humanistic therapies, such as
transactional analysis (Sills, 1997), and

has been more recently highlighted as a
‘metatherapeutic’ dialogue in a pluralistic
approach by Cooper and McLeod (2011).

Integration of measures into the
therapeutic process
Questionnaires are frequently seen as
alien to the therapeutic process. This is
particularly the case for psychotherapists,
in contrast to clients. The formal wording
and structure of questionnaires seem to
mark them out as something different from
other personal material clients bring into
sessions. However, some of that formality
and consistency might support the
therapeutic process. For example, it would
not be particularly useful to spend time

each session reviewing all aspects of clients'

wellbeing, from their sleeping patterns to
how often they feel despairing. Instead,



Research indicates that the reflection we
use in practice has limits, particularly in
evaluating our own effectiveness

both clients and therapists tend to choose
whatever is a figural theme for them on the
day.

The information given by clients in ROMs
could be significant for the therapeutic
process and provide feedback to therapists.
It could indicate that the client is at risk,
becoming more distressed or deteriorating.
Clients could communicate this regularly
and quickly, without the need to to engage
in prolonged and detailed enquiries

each session. Of course, not all distress
indicates deterioration and integrating the
information into the therapeutic dialogue
needs to be flexible and individual to each
client. For example, therapists at Metanoia
usually start by taking time to scan through
the questionnaires the clients bring to the
session, ask them if they want to focus on
anything in particular, and reflect on what
they have noticed, such as areas of risk,
feedback on the therapeutic relationship,
etc. Used in this way, questionnaires
become an additional reflective tool and
could be adapted to suit different clients
and therapeutic styles.

Choosing measures that suit
psychotherapy practice

Most commonly used measures in the UK
focus on recognisable clinical disorders
such as depression, PHQ-9 (Kroenke,

etal, 2001) and anxiety, GAD-7 (Spitzer,
2006). Measures of global distress such as
CORE-OM (Barkham, et al, 2001), helpful
aspects of therapy (Elliott, 1993) and the
therapeutic relationship (Bordin, 1979;
Tracey and Kokotovic, 1989) could be more
suitable outside health settings. Many other
measures that focus on interpersonal styles,
attachment, compassion, etc are available,
They are easily accessible and many are free
of charge.

Training of therapists and supervisors
For ROE to become common and integrated
into therapeutic practice, it needs to be
integrated into psychotherapy training

and supervision alongside other reflective
methods. Integration into training

could support a change in the culture of
psychotherapy, which could involve moving
beyond the false dichotomy between
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subjectivity and objectivity to embrace
awider range of complexity of human
expression. This might also mean that, as
individuals, we might also need to embrace
our fallibility more fully and realise the limits
to our ability to know what is going on for
our clients - or even within the process of
psychotherapy.

Development of research

" ROEin long-term psychotherapy

Current methods of ROE are poorly suited to
long-term psychotherapy. Giving sessional
measures to clients after the first year of
psychotherapy, in my experience, makes

it repetitive and needlessly mechanistic.

It would be helpful to consider ways in
which ROE could support the long-term
therapeutic process. Using measures at
regular intervals might provide a history of
the process that therapists and clients could
use. For example, for clients who experience
periods of emotional instability, ROM could
develop their ability for mentalisation,
helping them remember times when they
felt very distressed and times when they

did not.

Developing new questionnaires

There s a need to develop and

test measures and methods led by
therapeutic need that are truly useful to
psychotherapists. This suggests a need

to conduct more research and engage
therapists who work in private practice, as
they are fast becoming the only providers of
long-term psychotherapy.

Conclusion

Practice-based research in its quantitative,
formal format of ROE presents a challenge
to the therapeutic community, Is this
something we could embrace and make
our own? What can we learn from it? My
view, as a relational psychotherapist, is
that I would like to open up a wide range
of discourse with my clients, including

the sources that do not traditionally stem
from Psychotherapy. ROE could give us an
opportunity to develop our reflexivity and
responsiveness, as well ag contribute to the
body of practice-based research,
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Using our own experience in

research in counselling and

psychotherapy: how feminist ideas
have influenced a research work/life

Jeannie Wright reflects on her move towards an autoethnographic, arts-based

ap
climate in the

Recently leaving a job where | had
used my officeas a transitional
holding space between jobs, countries
and homes, | found all sorts of old
reflective journals and research diaries
that| had completely forgotten about.
The move away from respect-able,
‘scientific’ methodological approaches
suchas interpretive phenomenological
analysis (IPA) towards a more
‘alternative’ narrative, arts-based
autoethnographic is very clearly
mapped out in those pages.

The use of writing for

therapeutic and reflective

practice purposes

::::;J rle own experience is at the heart of
pistemological shift and in this brief

snapshot of over 20 years' researching

Dr Jeannie
Wright has
been involved in
therapeutic
practice and
research
: ; nationally and
;::( :Ztlaonall)‘f for many years. She has
psymmhs adirector of counselling and
e erafpy pro.grammes atthe
ASSociatey p0 Warwick, and was
Masseyu ‘rofe‘ssor in Counselling at
o sr:lversny in New Zealand. Her
e olfldy was on the therapeutic
w!iting : ?xpressive and reflective
riting-,’n Ce is author of Reflective
ounselling and Psychotherapy.

Th
3 PsyChOtherap,st

-—

and publishing in counselling and
psychotherapy | aim to trace some of the
influences that have been most important.
The theoretical framework for most of

my practlce-based research has been
feminist, in all its fragmentation. There

are political principles underlying who'is
researching whom, why and how in the

questions and critical voices of feminist

research. In counselling and psychotherapy,

we still seem to lag behind compared to
other social sciences, arts and humanities
disciplines, which is perhaps not surprising
in a new and applied area (Speedy, 2008).

The research topic | have returned to
consistently is the use of writing for
therapeutic and reflective practice

purposes. Evangelical about communicating

proach to counselling and psychotherapy at a time when the prevailing
UK tends towards positivism and outcome studies.

my findings with clients and supervisees,

| started out with a very ‘respect-able’ IPA
study of five women who had used writing
in brief, work-based therapy (Wright,
2003a). IPA values an understanding of the
world from the perspective of the research
participants and recognises interpretative
work by the researcher (Smith, et al, 2009).
The IPA thematic analysis, however, did
not do justice to the thick descriptions of
therapeutic experiences | was hearing, nor
to my experience of working with these
women. Too much was missed. | brooded
about case studies, following feminist
relational ethics where power sensitivity

is key. Eventually, | managed to overcome
ethical queasiness and worked with a
former client to produce a ‘co-researched’
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feature article

case study, a crucial distinction maybe. The
famous and very useful Josselson (1996)
piece about doing this work in anguish made
sense and yet | wondered about that balance
between the risks involved and the benefits.
In hindsight, the client decided not to use
her name or even ‘co-author’ the article -
the vulnerability was all hers, not mine. It
was possible, however, to foreground her
own words in a way that IPA would not have
enabled and she managed with ongoing
consent to approve the finished piece.

The (not always welcome) use of
self in research

Especially in counselling and psychotherapy,
where the ethics of case study research
have been well analysed (McLeod, 2010),

I wondered about using myself as a case
study instead, and so found my way towards
autoethnography. | disagree with McLeod's
lukewarm appraisal of using ourselves in
counselling and psychotherapy research.
Some of the ethical contradictions about
telling others' stories even sent me spinning
back into more ‘objective’ ways of working,
such as thematic analysis - but not for long.

Early on, I also realised that funding for the
kind of qualitative research | wanted to do
would be hard to find, if not downright
impossible. In the yellowing ring binders
cleared out of the office, | find paper copies
of proposals for funding for research on the
client’s experience of therapeutic writing
online, on the role of writing therapy in
time-limited workplace counselling, and
soon. As far as | know there s still a gap in
the counselling at work literature, where
contracts are time-limited and writing,
areflective, supported kind of writing,

wiorks well for people, whether online or

as an adjunct to face-to-face therapeutic
relationships. | notice that in one proposal I'm
using IPA in order to come across as a proper
scientific’ researcher, although | cannot
pretend to be a psychologist. The electronic
version of this funding application is long lost
in a trail of laptops and university networks;
in the paper copy, I'm using language like
‘superordinate themes' and ‘verification step.’
It makes me smile.

I was still passionate about the need to
publish accounts of using writing with clients,
but | was stuck. Here's one extract from my
research diary after I'd completed the PhD
dated 2006: ‘it seems | have to gointo the
doldrums to come out with something -

what? A bit of drive? Confidence? | re-read
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The move from respect-able, ‘scientific’
methodological approaches towards a

more ‘alternative’ narrative, arts-based
autoethnographic is clearly mapped out

parts of Kim Etherington’s (2004) Becoming
a Reflexive Researcher and felt like singing
- even mopped the hall floor! Energising or
what.'

Perseverance and authenticity

It goes to show how important it is to carry
on writing and to submit for publication,
even when it feels like we're publishing into
atotal vacuum. In spite of Kim Etherington’s
(2000) shining examples, | had felt
increasingly uncomfortable with telling other
people’s stories derived from the world of
counselling and psychotherapy.

In 2006, | was preparing to leave the UK for
anew job in Aotearoa New Zealand. | write
habitually and started catching down on
paper some of my observations about what
was going on for me at the airport, literally
in transition between jobs and countries.
Three years later and the subsequent article
was published in an American journal where,
taking extracts from my personal journalsin
an autoethnographic study of migration and
writing, | claimed the therapeutic as well as
the research value of that writing (Wright,
2009). I now see how careful | was in that
article, at least on the surface, to observe
Martin Tollich's injunctions about the ethics
of autoethnography (Tollich, 201 0). Using a
metaphor of imagined inked tattoo, Tollich
suggests treating any autoethnography
with great caution, anticipating the author’s
future vulnerability. He also suggests that
autoethnographers should always assume

thatall the people mentioned in the text will
read it at some point,

Naively, in retrospect, it felt safer to me to
write about my own experience. When my
father died in 1996, | wrote some poetry not
meant to be read by anyone other than me,
Inan article deliberately sent again to an
American journal of poetry therapy (who
would read that?), | allowed that poetry
outinto the light where others could read

it (Wright, 2003b). Now | wonder about

the ethical responsibility of some of those
decisions. There is no Wway to gain informed
consent from the dead. What | did gain was
another publication, though not, of course,
inarecognised five-star journal. (Those who

work in academic contexts will know the
tension between high scores on somebody
else’s scales and using our own experience
inresearch.) And, occasionally, an email
arrives thanking me and letting me know
that something I've written about my own
experience has been read and has been
useful to somebody else.

Using a kind of private, confessional writing
was how | always survived when the going
got tough. I strongly identified with bell
hooks asking for and being given a diary:

Confessional writing in diaries was acceptable
in our family because it was writing that was
never meant to be read by anyone. Keepinga
daily diary did not mean that | was seriously
called to write, that | would ever write fora
reading public. This was ‘safe’ writing... | could
be angry - there with no threat of| punishment. |
could ‘talkback’. Nothing had to be concealed. |
could hold on to myself there.

HOOKS, 1999: 4-5

Ann Cvetkovich, more recently, using feminist
and queer theories, has rehabilitated the
personal confessional journal as a way out

of depression as well as a form of scholarly
activity (Cvetkovich, 2012). Depression is
analysed as a form of public feeling, and
while individual therapy is given short shrift,
more collective activities are recommended.

Collaborative reflexivity

Of course the isolation of this solitary
personal writing position, which has

been described as schizoid by one email
correspondent, is reduced by reading/
connecting with other people’s writing -and
that was my next move towards colIectiYe
biography. The vulnerability and poten.tlal
exposure of using our own experience In
research are lessened in collective biography:
which has different ethical and politicifl
principles, together with a clear feminist
foundation (Wright, et al, 2011).

Theoretically, feminist thinking and
scholarship have shown up again and
again for me in practice and research. In
counselling and psychotherapy, we aré not
yet clear about a feminist infrastructuré

or framework for practitioners of
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inresearch ) And, occasionally, an email
arrives thanking me and letting me know

that something I've written about my own

experience has been read and has been
useful to somebody else.

Using a kind of private, confessional writing
was howi | 2bways survived when the going

got tough. | strongly identified with bell
hooks asking for and being given a diary:

Confessional wiriting in diaries was acceptable
in our family because it was writing that was
never meant to be read by anyone. Keeping a

daily diary did not mean that | was seriously
called to write, that | would ever vrrite for a

reading public. This was ‘safe’ writing... | could
beangry - there with no threat of punishment. |
could ‘talkback’. Nothing had to be concealed. |

could hold on to myself there.
HOOKS, 1999:4-5

Ann Cvetkovich, more recently, using feminist

and queer theories, has rehabilitated the
personal confessional journal as a way out

of depression as well as a form of scholarly

activity (Cvetkovich, 2012). Depression is
analysed as a form of public feeling, and

while individual therapy is given short shrift,
more collective activities are recommended.

Collaborative reflexivity

Of course the isolation of this solitary
personal writing position, which has
been described as schizoid by one email
correspondent, is reduced by reading/

connecting with other people’s writing - and

that was my next move towards collective
biography. The vulnerability and potential
exposure of using our own experience in

research are lessened in collective biograph¥,

which has different ethical and political
principles, together with a clear feminist
foundation (Wright, et al, 2011).

Theoretically, feminist thinking and
scholarship have shown up again and
again for me in practice and research. In

counselling and psychotherapy, we aré not

yet clear about a feminist infrastructure
or framework for practitioners or
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researchers. Research in counselling

and psychotherapy is still dominated
bythe medical model, and calls for a
more pluralistic perspective on what is
acceptable and publishable are urgently
needed.

Concluding reflections

Gradually moving towards
autoethnography and collective

biography, becoming more and more ‘up
Close and personal, was inevitable for me
Uosselson, et al, 2002). Based on practice-
based research, modelling reflexivity
onthe way through, the aim of this

short article has been to reflect on that
trajectory at a time when the prevailing
clmate in counselling and psychotherapy
inthe UK tends more towards positivism
and outcome studies. This particular
special issue may raise some questions
about that epistemological dominance
and who controls what in our field.
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An existential
exploration of ‘The
theme of the three
caskets’ from The
Merchant of Venice

Carol Ann Peters considers how the ‘three caskets'
scene in Shakespeare's play illuminates different ways
of thinking about the nature of ‘choice’.

In sooth | know not why | am so sad: Antonio (L.i.1)

By my troth, my lttle body is weary of this great world: Portia (Lii1-2)

s a Shakespeare enthusiast,

| am often struck by how his
plays express the whole spectrum
of emotions in the briefest of time
that is the play. In just two or three
hours, the bridging and compression
of time, place and character are
accepted without hesitation and the
dilemmas and contradictions that
we all may experience are played

about the human struggle than from
the scores of psychological theories
that we encounter in our work. It
occurred to me that Shakespeare

helps us to think in a bigger and
brighter way. Involvementin the
language creates fresh emergent
consciousness that takes shapeina
phenomenological way, in that it is felt
in the guts rather than the head. These

out. During a recent performance of
The Merchant of Venice, | was taken

by how Shakespeare’s portrayals
communicate many different
psychological states, both publicand
private. As therapists, | feel that we
could use this substantial body of
work to enrich our understanding of
human nature. We can learna lot from
Shakespeare - perhaps even more

Carol Ann
Peters isa
professionally
qualified
counsellor and
psychotheraplst
based in Surbiton.
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gical Well
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Carol
Counsellor for the psycholo!

Being Service in
Trust.

houghts and feeling: geaswe
respond to Shakespeare’s languag
we become more attuned to ourselves
and therefore more attuned to our
clients.

The three caskets

In The Merchant of Venice, one aspect of the
play captivated me: the scene depicting a
choice between three caskets (or chests) of
gold, silver and lead. The three casket scenes
take place in Belmont, a romantic setting
outside the trading city of Venice. Portia,

a wealthy Christian heiress from Belmont,

is bound by the will of her dead father to

set a challenge for a potential husband.

The challenge involves a test of choosing
between the caskets, each inscribed on the
outside and each having a message within,
but only one (the lead casket) containing
her portrait. The suitor who chooses the
lead casket with Portia’s portrait chooses
correctly and wins her hand in marriage. The
suitors are the Prince of Morocco, the Prince
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